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ABSTRACT 
Este proyecto está enfocado a analizar el impacto que tienen los videos en 
la habilidad de escucha, para un grupo de 5 estudiantes de primer semestre  en un 
programa de licenciatura en la enseñanza de la lengua inglesa en una universidad 
pública en Colombia, localizada en el eje cafetero. La recolección de datos fue 
realizada por medio de cuestionarios de reflexión de los estudiantes posterior a las 
sesiones de video, diarios de campo de los investigadores, entrevistas y pruebas 
de comprensión. El análisis fue basado en una constante comparación de datos 
que fueron triangulados después de ser codificados y categorizados. Los 
resultados obtenidos sugieren un mejoramiento en la habilidad de escucha, así 
como en la adquisición de vocabulario y en la práctica de su pronunciación. 
Implicaciones pedagógicas e investigativas fueron incluidas. 
 
  
This project is focused on analyzing the impact that videos have on listening 
skill for a group of 5 students of first semester in a TEFL program of a public 
university in Colombia, located in the coffee area. The data collection was 
accomplished by means of students' reflection questionnaires posterior to the video 
sessions, field notes of the investigators, interviews and comprehension tests. The 
analysis was based on a constant comparison of data that were triangulated after 
being coded and categorized. The findings suggest improvement in the students´ 
listening skill, as well as, in the acquisition of vocabulary and in the practice of 
pronunciation. Pedagogical and research implications were included. 
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Statement of the Problem and Research Questions 
In order to develop the quality of foreign English pre-service language 
teachers, the Teaching English as a Foreign Language (TEFL) program of a 
Colombian public university, located in the coffee area, has the purpose of 
preparing qualified teachers with a high English proficiency in the four skills 
(Reading, Writing, Listening and Speaking). In addition to the English courses, this 
TEFL program has created subjects such as conversation, pronunciation and 
composition to work on the specific skills of speaking, pronunciation and writing. 
Similarly, the instruction of the listening skill must be strengthened in order to have 
a balance among the four skills because it has been evidenced from the results of 
the English proficiency test, presented by ninth and tenth semester students of the 
TEFL program that listening is the weakest skill. (See appendix)  
The purpose of this project was to implement video materials in a basic 
English level course because it was an opportunity to start practicing listening in 
English language from the very beginning, as Nunan (2003) affirms that listening in 
a practical level is significant specially with beginner learners.  
In order to practice the four skills, and to work on listening activities, as 
Gonzalez Moncada (2006) asserted, any material used in EFL classes, is essential 
in teaching. For that reason, we decided to use videos as a tool to practice the 
listening skill in the English language. Furthermore, Ramirez (2004) stated that 
anything used in a class, is a meaningful tool to facilitate the learning of a 
language. 
This research project had the intention to identify the impact that videos had 
on listening skill, the perception students´ had about videos and the needs to 
design a class based on videos. This study was implemented on first semester 
students with basic English level. Since Colombia is not a bilingual country, 
Colombian students are not exposed to a real English context. The idea through 
this project was to design video activities, where the students became aware of 
English language features and cultural aspects, as Norris (1993) stated that 
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teachers need to design accurate activities to facilitate the practice of the listening 
skills, based on students´ knowledge about the characteristics of the informal oral 
English language, in order to help students succeed in their learning. Thus, video 
materials could become an excellent source of learning a foreign language. 
Video materials can be a learning alternative because they contain 
dialogues from highly proficient English speakers, which could contribute to an 
easier understanding of their pronunciation. Gallacher (undated) affirms that “A 
good idea is to choose scenes that are very visual. The more visual a video is, the 
easier it is to understand - as long as the pictures illustrate what is being said”. 
Selected English TV series, movies, advertising, could increase student´s 
motivation, as Van Duzer (1998) claims that students listen to relevant and 
interesting things for them which keep their motivation and attention high. 
Consequently, we made a very good selection of video materials to expose 
learners to suitable materials that facilitate their learning. In addition, video 
materials adequately chosen, can promote the integration of language skills, and 
change the class routines as Hinkel (cited by Gonzales Moncada, 2006) claims.  
Technology has now an important role in teaching because innovative tools 
and strategies have emerged, offering teachers different video sources to be 
implemented in EFL classrooms to develop students listening comprehension. 
However, few investigations have been done to study the video effects on listening 
comprehension (Ogasawara, 1994). According to this, we wanted to know the 
effects that the use of video materials produced in the development of listening 
skills in an EFL classroom.  
 The purpose of this study then, was to analyze the impact of videos in 
listening comprehension skills as a teaching-learning strategy, students´ perception 
about the implementation of videos in class sessions as a support for their learning 
process. To reach our purpose, we proposed the following research questions to 
guide our study: 
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Main question: 
What is the impact of the instructional use of video material in the listening skills of 
Basic English students in a Teaching English as a Foreign Language Program?   
 
Related question: 
What is needed to design and implement listening instruction with video materials? 
What are student‟s perceptions about their listening skills developed through the 
video based instruction? 
 
Objectives 
 
Main: 
To identify the effects in the implementation of video material. 
To recognize the students understanding about what is communicated.  
 
Specific: 
To identify the student´s perceptions about video materials. 
To know how students interpret the information received from video material and 
how they adapt it in our context. 
To identify what new vocabulary students acquire. 
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Literature Review 
There are four skills (listening, writing, speaking and reading) that are 
essential in the learning process of acquiring a foreign language. Therefore, 
several theoreticians that support the use of strategies to facilitate the practice of 
the four skills will be mentioned. However, this project was focused mainly on the 
listening skill, through the implementation of instructional video material in a 
thematic way. 
 
Listening Skills 
While watching a video, the person is exposed to both audio and visual 
inputs; for that reason, this project is based on videos to develop listening skills. To 
define listening, Saha (2008) expresses that even though listening and hearing are 
related, listening involves an active process, which requires an analysis of sounds, 
in contrast to hearing that only perceives sounds in a passive way. In the same 
way, Harmer (2001) expresses that listening is a “receptive skill” where people 
obtain the main idea according to what they hear. Besides, Helgesen (cited by 
Gonzales Moncada, 2003) supports that listening helps learner to be “flexible 
listeners”, to know how to listen in order to get the general idea or the specific 
information needed to understand videos. 
Similarly, Richard & Rubin (cited by Van Duzer, 1997) argue that “although 
listening is a passive skill it is very much an active process of selecting and 
interpreting information from auditory and visual clues”. These theoreticians make 
a distinction between hearing and listening, in which listening could be understood 
as a receptive and passive skill, where the role of the listener is to understand the 
message rather than just perceiving sounds as hearing does, making listening an 
active process.  
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As Richard & Rubin (cited by Van Duzer, 1997) mentioned before, listening 
is an active process of understanding messages. Celik (1999) adds that it is also 
important to recognize the language components such as “stressed syllables, tonic 
stress in an utterance, and tones”. According to the previous information, it is 
important to recognize all of the language components that are required to 
understand the message, because it is a fact that students face those language 
components when they are exposed to real and non-real contexts.  
Moreover, listening skill is the process that allows the listener to understand 
a determinate message, to identify the parts that contains the speech and also it 
allows the listener to be an active participant in the society he/she is involved. For 
that reason, it is important to take into account the verbal communication 
characteristics established by the society that surrounds them. Therefore, the 
community requires processes by which second language learners are trained to 
be active listeners, and also to have a high role in an academic environment.   
According to Derrington &Groom (2004) there are five types of listening: 
Informative, which consists of information retained by the learner; appreciative, 
when the learner listens according to his style and feels pleasure about it. Critical is 
based on retaining information and analyzing it deeply.  Discriminative in which the 
listener identifies emotions and inferences through the tone of voice. Empathic 
consists on non verbal behavior of the listener that is attending to what is said. All 
these types of listening help us to identify the kind of video material that can be 
used depending on the students´ style of learning, and their listening needs. 
On the other hand, Van Duzer (1998) highlights that learners listen to 
achieve a goal and issues that interest them; for that reason, facilitators took into 
account students´ interests in order to keep their motivation high. Additionally, in 
the process of acquiring a second language, listening skills need to be more 
feasible than the other skills, taking into account student´s interests and features in 
order to develop it effectively. Due to the difficulty to develop the listening skill, the 
teacher‟s duty is to create strategies that maintain student´s attention high in order 
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to make the learning process easier. The content of the instruction should be 
interesting for the students, and the material should contain understandable 
vocabulary where the students can clearly identify all the listening components.  
As a conclusion, listening fosters the learning of a second language 
because it provides input which is a main factor in the learning process as Krashen 
(cited by Nunan, 2003) posited. In this way, listening is a significant skill during the 
process of acquiring a language.  
 
Video Material 
 
Materials are meaningful tools to facilitate the learning of a language, used 
by teachers as (Ramirez, cited by Gonzales Moncada, 2004) declare. Materials are 
tools designed to teach English in order to master the English language, which can 
be applied for ESL, and EFL learners depending on the lesson and orientation of 
the course.  
Videos cannot as William & Lutes (undated) posit: 
A major advantage is that video materials can focus on 
information that cannot be readily presented in a traditional 
classroom because of constraints such as size, location, costs, 
etc. In the ESL classroom, this can be something as simple as 
access to native speaker language in a natural context. However, 
because watching video is a passive activity, it needs to be used 
as part of an active learning strategy in order to be an effective 
tool, particularly in holding the attention of students（Houston, 
2000; Sherman, 2004）. Since dual coding has been proven to 
enhance encoding by learners, video materials are an effective 
delivery system because they contain a combination of visual 
and aural information 
 
The use of video materials is an exceptional learning tool, since learners 
are provided with a lot of advantages when they are used in combination with an 
active learning strategy 
                       Video a tool for listening practice  
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Using television or videos in the classroom allows the learners to access to 
more information when listening. That is, the learners can listen and see what is 
happening at the same time. According to Miller (2003) Non-verbal behavior or 
paralinguistic features of the spoken text are now available to the learners 
(compared with radio), so learners can develop their listening skills in a richer 
language context.  Many language learners watch movies outside of class time, but 
few of them consider this as an opportunity to develop their listening skills (perhaps 
because they become used to reading the sub-titles of English movies) Hence, 
watching movies is an opportunity for students to increase their knowledge of the 
English language outside the classroom. But facilitators should advise students to 
be aware of the listening practice instead of reading of subtitles. 
William & Lutes (undated) claims that through visual materials, students 
have the opportunity to be observers and participants; in this way, William &  Lutes 
(undated) conceived that learning will be more natural because videos allow the 
English class to be more innovative and less traditional. 
Images of videos benefit students as was found in Ting Hung (2009) study, 
where his participants benefit from the visual part of the video, that supported them 
to self- analyze their own performance; thus, students become autonomous 
learners and critical thinkers not only for them but for others´ learning process; 
focus on analyzing images, comprehend the video and identify their “weaknesses 
and strengths”. Additionally, according to Beare (2008), videos support students to 
become more conscious of their learning process. They allow the learner to get an 
immediate feedback being videos more effective than “simple teacher correction”. 
Moreover, Esseberger (2000) claims that videos can be used in a diverse way in a 
language classroom since they are an exceptional medium of learning. However, 
videos can be used not only in a classroom, but also on distance learning settings 
where facilitators can interact with students via internet, as Ramal (2006) points 
out. In this way, through videos, an immediate feedback can be provided in 
addition to the opportunity to having self-monitoring and self- evaluation processes.  
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Similarly, Harmer (2001) points out that one major advantage of videos is 
that learners not only can listen the language but also they can see it, in order to 
support comprehension, videos contain visual clues such as gestures and 
expressions which allow students to go beyond of what they listen, and also to 
interpret the video in a deeper way. Because of learners can see the language in 
use from natural contexts; they can make connections between words and images 
which help them to analyze their own use of the language or even to learn new 
language.  
On the other hand, different material can be used in those settings as Azumi 
(1999) argues. News on TV is a kind of authentic material that is already visual, so 
it automatically provides supplementary non-verbal information (i.e. background 
knowledge) for viewers. It may be applied specially for those learners that have the 
visual and auditory intelligence.  
For an EFL classroom, video materials help to develop the level of 
proficiency through different components that the real discourse contains. Van 
Duzer (1998) claims that the authentic language contains hesitations, rephrasing, 
and variety of accents. In this way, it should not be modified or simplified to make it 
easier for learners´ level. Furthermore, video materials applied in listening skill, 
provide real situations, intonation, and real pronunciation and allow students to be 
exposed to a real context, as Van Duzer (1998) &Martinez (2002) reveal. To 
complement, Ramal (2006) posits that using video materials in an ESL classroom 
can motivate students, because they can experience real feelings to accomplish 
their understanding about the situation of the video. 
In order to select video material, current topics according to the students‟ 
interests and suitable for their levels must be involved. Also, it is important to take 
into account that most materials are full of cultural aspects. Therefore, teachers 
should select materials which can be used appropriately and help the students to 
perform successfully during the activities proposed in class as was mentioned by 
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Stempleski (1987) who suggests that “a rich and exciting source of video […] for 
EFL/ESL classes is video material.” 
To develop listening applying a video material in the classroom is necessary 
not only to choose a material according to students´ level but also the instruction 
during the lesson. In this way, Rost (cited by Nunan, 2001) argues that designing 
instructional listening cycles involves selecting listening input (live, or in the form of 
audio/video recordings) chunking it into segments for presenting to the students, 
and then designing cycles of activities for learners to engage in. Also, the teacher 
has to be a careful designer of activities; being a reflective observer in order to 
catch student‟s attention. One of the strategies used by a facilitator is to use a 
variety of activities that involve them. 
In Lee´s (2007) study about fostering second language oral communication 
through constructivist interaction in desktop videoconferencing, she states that 
videoconferencing is a meaningful learning tool, since it allows second language 
learners to become critical thinkers of their own learning process, through the 
recognition of their weaknesses and   strengths. Lee (2007), in her study done on 
fifth semester Spanish speakers and English native experts speakers in an ESL 
program, revealed that through videoconferencing, students developed their oral 
skills because they talk with fluency and spontaneity with the person of the other 
side. Moreover, videoconferencing is a way to listen to authentic input and share 
cultural background. 
Lee (2007) states that linguistic and sociolinguistic aspects received by 
native speakers through video conferencing help learners to be more fluent in their 
oral skills; besides, learners make an effort to improve their pronunciation. Bearing 
on Krashen´s comprehensible input Hypothesis, which consists of modifying the 
language in a more comprehensible way for learners to acquire the language, as 
the participants in the video conferencing do.  
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Although this article has a different focus, it contributes to our thesis 
because the author supports our idea that authentic input received from highly 
proficient speakers, develops not only listening but also oral skills. Another 
contribution can be that students can learn about cultural and phonological 
aspects.  
On the other hand, O‟Bryan & Hegelheimer (2007) in their study about 
integrating Computer Assistance Language Learning (CALL) into the classroom 
the role of podcasting in an ESL listening strategies course states that podcasting 
is a current learning strategy which contributes in the listening learning process of 
ESL learners, promoting autonomous learning, reinforcing the topics taught in 
class; where learners have the opportunity to be exposed to authentic English. 
Through their study about the implementation of podcasting on EFL students in a 
listening course, on graduate and undergraduate students from a variety of 
primarily East language backgrounds, and the instructor of the course, asserted 
that podcasting supports students‟ listening skill, since it develops the 
comprehension of the learners promoting the need to listen podcast videos not 
only on the class, but also in their homes, increasing their intrinsic motivation. 
Furthermore, podcasting offers the opportunity to gain more exposure to different 
types of spoken English, for the reason that, some of the speakers on the podcast 
have different accents than others, some are native English speakers and some 
are international students or non-native English speakers. 
Teaching methods are changing every day. Hence, if technology goes by 
hand with teaching strategies, a clear example is the integration of CALL 
(Computer- assisted language learning) into classroom setting using podcasting as 
an exchange of visual and audio information via the web so that teachers change 
the class environment generating and increasing motivation of the learners of a 
second language.  
The theory drawn out by Paivio (1986) about the dual coding theory of 
memory and cognition, and by Mayer (2001) about the generative theory about 
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multimedia learning, which refer that the mind has two processing systems, one is 
referred to the verbal system that processes the linguistic information, and the 
other one is referred to the image system that processes the perceptual 
information. When the learners use these two systems, it is easier for them to 
memorize information about objects and events, producing mental images. This 
theory concurs with, video materials construct of the present thesis, in view of the 
fact that, videos permit learners to produce mental images, among different facts 
that videos contains. With videos, learners can easily identify vocabulary and 
grammar structures with no troubles. 
On the other hand, Stuart & Pertusa (2004) in their piece concerning Gains 
to language learners from viewing target language closed-captioned films done in 
Spanish as second language class promotes the close-caption as a strategy of 
learning a language. The main findings posited that students, who are exposed to 
video with closed-caption, retell more information than those who are not exposed. 
A different finding affirmed by participants said that they learn lexicon through the 
close-caption and hearing the word at the same time. In contradiction, findings 
present that the new vocabulary become difficult to learn. 
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Methodology 
Type of research 
Our research was a basic or generic qualitative study, which “seeks to 
discover and understand a phenomenon, a process or the perspectives and 
worldviews of the people involved” (Merriam 1998). This type of study included 
descriptions, interpretations and understanding of repetitive patterns that were 
categorized. 
Context 
This study was carried out in a TEFL program of a Colombian public 
university located in the coffee area.  According to the mission, the program seeks 
to prepare a major number of professional English teachers to increase the 
educative level of the region in the learning of English as foreign language. The 
program was designed with international parameters of English proficiency and 
strives to provide high quality education and an integral teaching preparation and 
leadership. Professional teachers from this program will be capable of generating 
academic settings for the construction, application, and systematization of 
pedagogical innovations in the area of teaching and learning English. This English 
teachers´ preparation program is especially important because of its expected 
impact in the region and in the country.  
Participants 
Our participants are five pre-service teachers: 4 females and 1 male; their 
names are pseudonyms, Savi, Juda, Catri, Jeva and Maia. They were first 
semester students of a TEFL program in a basic English course. In this course, the 
students were supposed to have a proficiency level of English that is equivalent to 
the A1 according to the Standards of The Common European Framework for 
English reference level. Nevertheless, it is possible that the students had a variety 
of proficiency levels, as it is common in other TEFL program courses. They were 
native Spanish speakers and their ages ranged between 17 and 20. The 
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participants´ English proficiency level was Basic. The participants were randomly 
selected from a group of 26 students. Although, we instructed the whole group, 
data were collected only from those five participants. 
 
Researcher’s Role 
Our role was to be participant researchers by planning and applying video 
activities, observing processes, and reflecting about students‟ performance. Since 
we became part of the process, the three of us got involved in all the roles and at 
different moments. In other words, we changed roles in each session. While, one 
researcher was the facilitator in charge of giving the instructions, the other two 
were observing and taking notes. In agreement with Garson (undated) who states 
that the role of the participant researchers is to be partially immersed in the context 
in order to understand the development of the process and obtain more results. 
Moreover, participant researchers analysed their own lessons to improve them.  
 
Data Collection Methods 
Field notes. 
It is an instrument that serves to identify and follow processes connected 
with direct observations to identify the practical concerns, conditions and 
constrains that people confronted and deal with. These notes were useful in our 
research project because they provide a means of recording behaviors. The field 
notes were written before to plan the lesson, during to write about the reactions of 
the students about the video and after to reflect about the session.   
Post video activity questionnaire 
They are tools used by students to reflect about their learning process. In 
our study, we used them after each session to collect the students‟ perceptions 
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about the video activities applied in class to obtain information that could be 
relevant for our research.  
Interviews 
Interviewing is a common means to collecting qualitative data, involving 
person to person encounter in which one person elicits information from another. 
The main purpose of an interview is to obtain a special kind of information. 
(Merriam,1998). The interviews allowed us to find out things that we could not 
directly observe. (Patton, cited by Merriam, 1998). The interviews were 
implemented after the seventh sessions to each one of the participants. The 
questions were the same for all the participants and given in Spanish. However, 
there were some specific questions for individual perspectives mentioned in the 
post activities questionnaires. 
Our purpose with the interviews was to answer two of the research 
questions about the impact of videos in listening skill and the perception of 
students about using videos in the classroom.  
Tests 
They are series of questions, problems, or practical tasks to gauge 
somebody's knowledge, ability, or experience (Microsoft Encarta, 2007). We as 
researchers designed four listening comprehension tests during and after the 
presentation of each video to identify the impact of videos in listening skill. 
 
Instructional Design 
To implement the study, we made a schema about the length and the 
frequency of the sessions (see appendix ….), which consisted on: One hour per 
week during seventh weeks. 
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 As our researchers´ role was participant. First of all, we talk with the in 
service teacher about the current topic of the class, to chose the video according to 
that topic. We prepared the class using the following steps: a mind breaker activity 
that consisted on engage the students in the class which involves physical 
movement. A presentation of the vocabulary by explaining the key words contained 
in the video. The presentation of the video to practice the listening skill; the tests to 
evaluate student‟s ´listening comprehension of the video; the questions were 
explained to students before showing the video for a second time, while students 
were watching the video, they answered the questions. Finally, the students´ 
journals were filled out at the end of the session. 
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Data Analysis 
 
In order to analyze the data, we collected information from the interviews 
which were then transcribed. We also, collected data from the field notes and 
students´ journals. Subsequently, the data obtained from each instrument were 
analyzed, codified and grouped into categories to get relevant information. After 
the continuous contrastive analysis, we triangulated the information gained from 
the tests, the interviews, the field notes and post video questionnaire identifying the 
similarities to create new categories which guided our study to answer the research 
questions, as it was portrayed by Gans (cited by Merriam, 1982) where he makes a 
clear connection between the observations and the interviews to “triangulate and 
substantiate the emerging findings”.  
In addition, the information gathered from each test was arranged in a table 
in different categories to find out the correctness of answers students gave such 
as: answered, not answered, incomplete and incorrect to check their listening 
comprehension. Data were processed to get percentages of each category so we 
could have a basis to follow the students´ listening comprehension progress. 
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Findings 
 
 Through this section, the researchers analyzed and reflected about the 
interviews, field notes and post video questionnaires data from the five participants 
(Juda, Catri, Savi, Maia and Jeva). The findings were based on the students´ 
perceptions about implementing videos in class; the researcher´s observations 
during the process and their field diaries while preparing the classes and observing 
them. In addition, the tests gave us an idea of the students´ performance in 
listening comprehension. 
 
Mind Breaker Activities at the Beginning of the Class Engage Students´ Attention 
 
Mind breaker activities are types of activities, involving physical movement, 
done mainly at the beginning of the class, to capture students´ attention in order to 
prepare them to be active participants in the class. 
 
The data from the post video questionnaires and the field notes revealed 
that the mind breaker activities that we implemented before showing the videos 
were enjoyed and successfully completed by the students. One example of a mind 
breaker activity was one in which the students were asked to create two groups. 
Each person had in his mouth a spoon with a ping pong. The first person had to go 
to the board and write a verb without dropping the ping pong; after going back 
he/she had to give the ping pong to the other person (use of hands was not 
allowed). The students demonstrated that they enjoyed the mind breaker activities; 
as it is evidenced in the fourth journal from students: 
Catri: Las dinámicas fueron muy cheveres. 
Juda: The game of the beginning was kind of fun  
Savi: The initial games [were] very funny. 
Maia: Las actividades estuvieron muy interesantes y divertidas. 
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In these examples the participants expressed their motivation toward the 
mind breaker activities, which led them to be more actively involved in the class. As 
we started our lessons with the mind breaker activities, we also identified that the 
students seemed to engage in our class right from the mind breaker session. The 
following excerpt from our field notes evidenced our perception. “The students 
were engaged on the mind breaker activities by laughing and participating”. From 
this example the researchers noticed that students were willing to participate, 
unstressed and were more relaxed, which highlighted the importance of mind 
breaker activities in the design of classes which involve physical challenge and 
movement around the classroom, to encourage students to be more active 
participants in the class. 
 
Presenting Video Vocabulary Prepare Students for Video Activity 
 
The data, collected from post video questionnaires and interviews, informed 
us that the vocabulary presentation supported and facilitated the students‟ 
comprehension of the video. The excerpts below evidenced the students´ 
perceptions of the effectiveness of presenting the vocabulary prior to the video: 
Catri: Porque si es  vocabulario nuevo ayuda al mejor 
entendimiento y sobre todo si son palabras claves del video. 
Contextualiza a la persona que lo va a ver. 
Juda: porque así es más fácil identificar las palabras cuando las 
dicen en el video  
Jeva: porque así ya tenemos más habilidades y avances para 
entender el video- porque se entiende mejor los diálogos. 
 
In these examples the participants agreed that the vocabulary presentation 
contextualized the upcoming information from the video. Presenting the 
vocabulary at the beginning of the lesson also facilitated students´ aural 
comprehension and helped them recognize the message of the video as an 
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evidence of their understanding confirmed later in the comprehension tests. 
Furthermore, in the interviews, students confirmed their awareness about the 
usefulness of getting familiarized with the new vocabulary. Notice what the 
students said in the following interview excerpts: 
 
Jeva: es mejor enseñarle a uno el vocabulario antes porque 
uno ya sabe de que se va a tratar el tema y ya sabe de que 
es lo que se va a hablar. 
Juda: [me parece mejor] cuando daban el vocabulario antes 
de ver el video porque así uno lo identificaba mas-- desde 
que daban el vocabulario porque habían palabras que no 
conocía si me ayudaba. 
 
The data from the post video questionnaires and interviews coincided in the 
fact that when the presentation of vocabulary was given at the beginning of the 
lesson, this served to contextualize the video activities and helped to make the 
students feel more prepared for the activities. As the teachers of the lessons, we 
found that the presentation of vocabulary facilitated students´ understanding of the 
content of the video. 
                
Exposure to Video Activities Improve students’ English Listening Skills 
 
 The data obtained from the post video questionnaires and interviews 
revealed that when learners were continually exposed to videos, they started to 
familiarize with the English language sounds, which could facilitate the listening 
comprehension process. The following are some students‟ answers to the 
question about the connection they identified between their listening skills and 
watching the videos.  
 
Maia: [los videos me ayudaron a] escuchar, porque nos 
familiarizamos más con el idioma y lo practicamos más.  
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Juda: practica[r la] habilidad de escucha porque [uno] se 
acostumbra a entender lo que dicen los personajes 
Catri: me ha servido es que el oído se ha estado 
educando más, ya siento que no simplemente hablan en 
la televisión y uno como que ya reconoce más, como 
que ya ha enseñado el oído [a escuchar] 
 
 In these examples, Catri emphasized that after several sessions of being 
exposed to the video activities we brought to class, their ability to recognize 
spoken words increased. 
 
 The following graphic depicts the students´ evolution during the 
implementation process of the lessons. It shows the students´ answers in the four 
tests that we conducted at the end of each lesson. The tests consisted of 
comprehension questions in English, based on the video, and were designed to 
challenge the students to listen for the answers as opposed to seek the answers in 
the images. Although the videos we selected were designed for English learning 
purposes, they were highly communicative and always portrayed real 
conversations among people.  The graphic below shows evidence of the students´ 
listening comprehension improvement after the exposure to the videos in class. 
 
 
Table 1 
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 This graphic shows the answers of the four tests used in the comparison. 
The graphic was divided into four parts (tests). In each part, you can see the 
percentage of all the answers. The blue column for correct answers, the red 
column for incorrect answers, the green column for not answered questions, and 
the purple one for incomplete answers with partially correct information.  
 
It is important to mention that the data collected for the first three tests were 
not included in the study because the exercises were not based on listening 
comprehension, but on direct observation on the video. Students could give some 
answers based on what they watched rather than on what they listened to. 
 
As it is noticed in the graphic, the final test decreased in the students‟ 
listening comprehension performance because the assigned classroom had 
problems of excessive illumination, which interfered with the clear projection of the 
video. Therefore the students complained that they could not see the images 
clearly which means that the understanding report was given based only on the 
audio part. The decrease shown in the graphic corresponding to the final test, 
demonstrates the importance of the images to aid the listening comprehension.         
 
 You can analyze the whole process of the students listening comprehension 
skill during the execution of this research. Observe how the correct answers 
increased and the not answered ones decreased at the end of the process. From 
this example, we concluded that after a frequent exposure to video activities 
students had good result in the implementation of video activities in their listening 
comprehension. 
 
 We highlighted the importance of this finding here, because the participants 
did not seem to have had many opportunities, in prior experiences, for being 
exposed to watching videos as a learning tool, according to data gathered from the 
interviews. 
 
                       Video a tool for listening practice  
 
27 
 
Catri: No pues con muy poca [frecuencia], por lo general solo los videos 
que ustedes nos muestran; he visto unos en youtube, pero de como se 
pronuncia tal palabra o tal sonido 
Maia: pues videos, yo veo series hechas en ingles pero con subtítulos todos 
los días como friends pero como para entretenerme no como para 
aprender. 
Jeva: solo veo videos con ustedes, yo no veía videos. 
 
 Exposure to Video Activities Stimulates Students’ Oral Production Practices 
 
 While watching a video, students were not only listening for understanding, 
but they were also practicing pronunciation, and recognizing words. The previous 
statement was evidenced by students´ answers to the interview questions about 
the other skills they practiced when watching videos apart from listening. 
Jeva: puede aprender más la pronunciación y saber qué tipo de 
palabras está hablando--- obtenemos más conocimientos y 
podemos expresarnos mejor en cuanto a la pronunciación.  [con] 
la pronunciación que nos daba la profesora […] uno más o menos 
sabia como se pronunciaban esas palabras, entonces debido […] 
a la forma de la pronunciación y más que todo como uno viendo el 
video sabe de que se está hablando y así encontraba las palabras 
Thus, Jeva claimed that it is easier to understand the message of the video 
when the pronunciation of words was previously taught and she mentioned that 
she recognized the words in the video that she had already learnt. Based on this, 
we considered that it is crucial to present the vocabulary before showing the video 
in order to help students understand the message contained in it. In this way, 
students recognized the lexicon while watching the video.  
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Savi: a través de la conversación y de los diálogos que se da[n] 
en el video hay cosas que no solo uno sabe que existen sino que 
al momento de reconocerlos le enseñan a uno como 
pronunciarlos y al principio q uno escucha y uno repite. 
 
When the video is presented, the previous knowledge is reinforced by 
recognizing aspects that she already knew; besides, practicing pronunciation by 
repetition of words she listened to.  
 
Catri: la pronunciación, porque tiene la oportunidad de 
escuchar a un nativo. 
Juda: pronunciación, [y] entonación porque mediante los 
videos se aprende como hablan, pronuncian y entonan las 
personas que tienen Ingles como lengua materna. 
 
Likewise, videos performed by native speakers were interesting for 
students, because they served as models for the students to imitate, being videos 
a support to improve oral production practice. 
 Furthermore, Catri commented in her interview that she identified the 
pronunciation of specific phonemes of the English language previously taught. 
 
Catri: [los profesores] nos están enseñando […] el sonido de la 
“sh” de el “  ” entonces muchas veces […] hablan de pasado en 
los videos, entonces nos estaban enseñando digamos […] [como] 
terminan [los verbos] en pasado que es “d” “ed” o en “t”, entonces 
uno veía que tal palabra […] [se pronuncia en el video] entonces 
[…] le ayuda a uno [a reconocer la pronunciación de palabras], 
[…]. Uno escuchaba “watched” [en el video] entonces a veces 
decía así o decía cositas así, pues palabras que yo lograba captar 
pero no a toda hora. 
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Notice how Catri made connections between sounds studied in her 
pronunciation classes and the sounds of words identified in the video and 
established similarities and differences. 
 
These examples showed that video activities supported students´ English 
oral production practices by increasing their awareness of English language 
features, which contributed to learning new vocabulary, learning how to pronounce 
words correctly and therefore, learning to express efficiently. 
 
 In addition, one of the students highlighted the positive influence 
that video activities caused on her motivation towards listening and oral 
production, as it is exposed in the following excerpt from the interview. 
 
Savi: sirven porque con el video primero que todo me entretengo, 
y la parte de entretenimiento en la enseñanza es importante o sea 
una clase aburrida es muy aburrido[a], entonces uno ve el video y 
se entretiene como si fuera una mini película---mejore la 
pronunciación de ciertas palabras, pero básicamente eso, me 
parece que lo motiva a uno a escuchar. 
 Savi held that videos entertained and motivated her to get involved in 
listening comprehension and pronunciation practices. Therefore, carefully selected 
videos could be a source for teachers to implement in English classrooms to 
motivate students‟ learning processes. 
   
Images and Body Language Relay Information From Videos to Students. 
 
 The data collected from the interviews and post video questionnaires, 
disclosed that images and body language not only helped students to comprehend 
the content of the video, but also showed how students interpret the information 
without the audio support: 
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Savi: al ver lo que sucede nos da más posibilidades de 
entender y de interpretar mejor lo que dice. 
Juda: pues uno viendo la cara de la persona sabe más o 
menos si está enojado entonces uno sabe más o menos lo 
que está queriendo de decir. 
Maia: a veces hacen así señas y todo, y sí uno entiende así 
como más fácil. 
Savi: las imágenes le harían entender claramente de que se 
está hablando-- siempre cojo y separo hago de cuenta que 
estoy tapándome los oídos y solo veo las imágenes---el video 
esta tan bien elaborado que con las solas imágenes yo me 
doy cuenta de la historia. 
 
The participants expressed that images by themselves relayed the general 
idea of the video, being images a complement for the listening part. Furthermore, 
the body language of the characters and images facilitated the message 
comprehension process, being meaningful complements the listening 
comprehension. 
 
Well Selected Video Materials According to Students’ level: A key to Successful 
Class Design. 
 
 The interviews demonstrated that English teachers need to carefully 
selected videos of highly proficient English speakers with a suitable speed, sound, 
language used and accents according to the students‟ level. In the following 
example students depicted: 
 
Catri: Es difícil cuando a veces las personas en el video hablan 
muy rápido, entonces a veces pegan las palabras cuando 
hablan. 
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Savi: hablando despacio, tratando de que uno empiece a 
entender cierto, ahora un video donde la gente esta hablando 
en unos términos normales  y con una velocidad normal, uno 
trata de captar lo más que puede pero es imposible que la 
persona lo capture al 100º/o y que no tenga educado el oído 
  
Based on the previous examples, it was shown that in a successful class 
using videos, carefully selected materials were necessary, taking into account the 
students‟ English level. Since the English level of our participant was basic (A1 
according to the Standards of The Common European Framework for English 
reference of languages), it was difficult for them to comprehend some parts of the 
messages. 
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Discussion 
The findings in our study provide insights about the listening comprehension 
development among our students and the increase of their awareness about 
English language features, such as pronunciation, stress, and intonation.  In 
addition, our findings provide information about the required elements to design 
and implement videos as a teaching strategy in English classes. In this section, we 
will compare and contrast our findings in the light of studies relevant to the areas of 
listening comprehension, and use of audiovisual material in the teaching of English 
as a foreign language to address the three research question that guided our 
study: the impact of videos in the listening skill, the students´ perception about 
implementing videos in class and the needs to design a class based on videos. 
Students’ Perspectives and Impact About Implementing Videos in Class 
 Our study suggests that after seven sessions of exposure to videos with 
natural conversations in a TEFL context, students bettered their listening 
comprehension skill. We interpret that our students had a positive results in their 
listening skills because, as William & Lutes´ (undated) stated, videos allow 
students to access natural conversations performed by native speakers which 
make the learners more aware of their listening learning process, since students 
identify the components of a real conversation (Van Duzer, 1998). In our study, 
most participants reported having started to notice aspects of language from 
natural conversations, such as the plural of words, the sound of new phonemes, 
and the sound of the past tense in regular English verbs. We gathered from our 
findings that exposure to videos that depict natural contexts enabled our 
participants to develop abilities to understand oral content in English. 
Ting Hung (2009) in his study used videos as an instrument for recording his 
participants´ oral production, which was later self- analyzed for identification of 
strengths and weakness. In other words, his participants benefited from “the visual 
representation of their language performance” observed in their own videos.  
Although, our study was focused on listening comprehension, our participants also 
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benefited from “the visual representation” given by the video components such as 
body language and images. In this sense, we consider videos as a useful tool for 
helping the process of understanding oral messages transmitted through scenes. 
This idea is reaffirmed by Harmer (2001) who states that videos not only permit 
students to hear language, but also to see it, which facilitates oral comprehension 
since images convey a lot of information related to the content. 
Moreover, the fact that audio-visual materials provide students with 
comprehensible input by practicing pronunciation through repetition of words they 
identify in the video, is reaffirmed by Lee‟s (2007) theory, which states that through 
videos students become more fluent in their oral skills, since they try to pronounce 
the listened words. Thus, videos help students to improve their pronunciation 
because they serve as models of the different language components (Hong Kong 
government, 2008). We assume that the participants in our study reinforced their 
pronunciation modeled by the native speakers who interacted in the video since 
they were able to recognize and later use the comprehensible input offered through 
the videos. 
Researchers´ Journey Through the Design of Classes Implementing Videos 
To engage students in a video lesson is necessary to follow some steps, as 
Pekin, Müge,& Baytan (undated) highlight taking into account the pre-listening 
activities where learners activate their prior knowledge about the ideas they will 
listen; during listening activities where our participants apply the mental activity to 
comprehend the video itself, and finally the post listening activity where learners 
can examine and evaluate what they have just listened. We agree with the idea of 
following a sequence of steps in the planning of a listening activity as was 
proposed by Pekin et al (undated). However, in addition to the previous three 
steps, we decided to include a new step at the very beginning of the class, a mind 
breaker activity. Different from Pekin et al (undated) we included in the pre-
listening activity the presentation of the unfamiliar vocabulary and key words that 
could facilitate the understanding of the messages followed by the presentation of 
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the video itself. Finally, there was a practice activity to check comprehension of the 
video.  
Another important fact to take into account is to select the material 
according to students´ proficiency level. It should contain current topics in 
concordance with Van Duzer (1997) that claims that learners listen with a purpose 
and topics that captures their attention. Implementing videos in ESL classroom 
could be potentially problematic if teachers do not select the material based on the 
students´ level as occurred to us at the beginning of our study. We planned our first 
four classes thinking about the students´ interests, showing current T.V. programs 
and daily situations, but without academic purposes. Unfortunately, we found that 
the language used in the videos was complex for them to understand because of 
grammatical structures that were not appropriate to their level, the pace was too 
fast, and some idiomatic expressions were too advanced. 
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Implications 
Educational Implications 
After conducting our study, we can say that videos offer a variety of benefits, 
not only to improve the listening skills, but also to learn new vocabulary, to 
reinforce pronunciation and to become aware of the English language components 
such as intonation, pronunciation, etc Celik (1999).  In addition, videos increase 
students‟ motivation and stimulate autonomous learning. 
We learned that when using questions that were not based on listening 
comprehension; in other words, questions that could be answered based on what 
they watch instead of what they listen to.  For this reason, we deem EFL educators 
need to design complementary video activities to check the students‟ listening 
comprehension ability.  
Videos of highly proficient English speakers related to the English culture 
and suitable to the students‟ level need to be selected. Thereof, we recommend 
teachers that are going to implement videos on basic levels to use podcasts with 
native speakers and natural conversations, and for advanced levels, T.V series, 
movies, news, or some other authentic materials. 
Our experience with video instruction suggests that the steps we followed 
were beneficial for the students. First, the mind breaker activity engaged them 
physically; second, the pre-teaching stage contextualized the students about the 
video and the presentation of the vocabulary; third, the presentation of the video 
several times to ensure understanding and finally, the assessment to evaluate the 
learners´ listening comprehension. We consider that video-based materials that 
follow these stages could benefit students in other classroom contexts. 
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Research implications 
After carrying out this research, we consider that other aspects should be 
taken into account when implementing videos in English classes. We believe that 
aspects such as: strategies students use to learn vocabulary and how these could 
help them improve the oral production should be included in further research. 
A qualitative comparative research applying audio materials and audio- 
visual materials in EFL classes to check listening comprehension skills should be 
conducted on two different groups of students with the same proficiency English 
level. The instruction for the first group will be based on audio visual material, while 
in the second group; it will only be supported by audio recordings in order to 
contrast them and find effectiveness. 
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Conclusion 
The most important conclusion that we can draw from this study, carried out 
with first semester students, is that video activities as teaching strategies in a TEFL 
class have a positive effect on English listening comprehension. This effect was 
reflected mainly in the comparative analysis on listening comprehension tests 
practiced during the whole process (see table 1). It can be evidenced how the 
students obtained better results in the final test after implementing the video 
sessions. Consequently, those results let us to conclude that by means of video 
strategies the students were positively impacted in their listening comprehension 
skill. 
Furthermore, we found that the students, in the interviews, mentioned how 
video exposure had increased their motivation because they could have contact 
with natural conversations, given by highly English proficient speakers with 
accurate language components, which allowed them to practice pronunciation and 
intonation. It is also evidenced that specific features of the video such as body 
language and images that facilitates the comprehension process. 
Besides, we can state that, planning video classes with suitable materials 
according to the students´ needs and level, engage students in a more active role, 
leading to a successful learning process. 
Finally, based on our experience of using videos to practice the listening 
comprehension skill, we can affirm that they are good teaching and learning tools 
to be implemented in English classes due to the advantages in cultural aspects, 
vocabulary and pronunciation that they offer to students that are in the process of 
learning a foreign language. 
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Appendices 
Appendix 1 
List of videos used in the classroom 
- Listening comprehension. Funny commercial. From 
http://www.youtube.com/watch?v=Ri3XqFzcc_k 
- Countries and nationalities. True English, from 
http://www.youtube.com/watch?v=qtpKmC1y8WE&feature=fvsr 
 
- Home alone, House party & What did you do last weekend?.  Jack 
C.Richards with Chuck Sandy, Lois Menzel, and Christine A, from 
interchange videos third edition. 
 
- The weather. Learn English lesson 07. From 
http://www.youtube.com/watch?v=PScGbLBOvKo 
 
- How old are you?. Learn English lesson 08. From 
http://www.youtube.com/watch?v=yDyMd1pom-Q 
 
 
 
 
Appendix 2 
Test Format 
Name:__________________ Date:________________________ 
What is the relationship between the speakers?  
Which are their names?  
                       Video a tool for listening practice  
 
42 
 
Describe the weather in Shangai  
Why did he tell her to wear a jacket and take an umbrella? 
What is the purpose of the telephone conversation? 
 
Appendix 3 
Post video questionnaire 
Que fue lo mas dificil para entender del video y por que? 
Que fue lo mas fácil para entender del video y por que? 
Que no le gusto del video y por que? 
Porque cree que la introducción del vocabulario le ayuda o no a entender el audio 
del video? 
Porque cree que el video le ayuda o no, a mejorar la habilidad de escucha? 
Nombre tres razones de porque es importante enseñar vocabulario contenido en el 
video? 
Que aspectos del lenguaje cree usted que practica mediante los videos y por que? 
Las imágenes que muestra el video, le ayudan a comprenderlo mejor? Explique, 
si, no, porque? 
 
Appendix 4 
Interview Format 
Preguntas generales para todos los participantes 
¿Cree Ud. que con los videos aprende nuevas palabras? ¿Cómo, porque, cuáles? 
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¿Qué opina de los videos?  para que le sirven? ¿Con que frecuencia? ¿En clase o 
fuera de la clase? 
¿Qué dificultades encuentra mediante el uso de los video? 
¿Cree Ud. que el lenguaje corporal le ayuda a entender los videos o palabras 
especificas? 
¿Cuál es la relación entre los videos y la escucha? 
¿Para Ud. sería lo mismo que los videos sean caracterizados por nativos o por 
hablantes de inglés como segunda lengua? 
Preguntas para ampliar ideas de los participantes: 
Catri: 
Ud. nos dice que practica pronunciación, como lo hace si Ud. está escuchando y 
no hablando? 
¿Qué quiere decir cuando expresa que por medio de los videos educa  el oído? 
¿Qué quiere decir con contextualizar el vocabulario? 
 
Appendix 5 
Lesson Plan Sample 
Savi: 
Ud. Nos dice que con los videos puede corroborar si entendió la idea o no. ¿A qué 
se refiere con corroborar? 
Ud. Dice que practica la pronunciación y la entonación. ¿Porque los considera 
importantes? 
Juda: 
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 Ud. Dice que practica la pronunciación y la entonación. ¿Porque los considera 
importantes? 
Jeva: 
Ud. Dice que practica la comunicación. ¿A qué se refiere con comunicación? 
 
 
 
 
 
 
 
 
 
 
 Appendix 6 
LESSON AIMS: At the end of the class students will practice the simple past, through the video “ What did you 
do last weekend?” answering comprehension questions about the video.  
MIND BREAKER ACTIVITY: In groups of six, during one minute they will write as much verbs in past as 
possible. Each member of the group will have to write verb passing the paper to the person on the right  (8 min.)  
Timing  Procedure  Interaction Pattern  Teaching Aids  
15 Through a power point presentation the Teacher-Students  Computer, video beam. 
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 Lesson plan sample 
 
Appendix 7 
Analysis Test V 
QUESTION IV QUESTION V QUESTION VI QUESTION VII QUESTION VIII TOTAL 
5 4 5 5 5 34 
0 1 0 0 0 2 
0 0 0 0 0 3 
0 0 0 0 0 1 
     40 
minutes  facilitator will present the vocabulary, key 
words like: burn, oven, upstairs, fire, fire 
department store angry, hungry. Phrasal 
verbs like: Went away, put out, cleaned of, 
go back, and drop. Where voluntary 
participants will match the pictures with the 
written words, after hat they will practice the 
pronunciation of the words.  
10  
minutes  
In groups of three they will talk about their 
weekend, using the question “ How was 
your weekend/ In pairs they will create a 
sentence using a phrasal verb. 
Students-students  
5 minutes  They facilitator will show the video, and 
participants just watch it. 
Teacher-Students  Video, computer, video 
bean 
10 
minutes  
The facilitator will give the questionnaire, 
she will read and explain the questions 
aloud, after that the facilitator will show the 
video, where students will answer it 
Individually  Worksheets. 
10 
minutes  
Participants will answer the journal about 
the lesson.  
Individually  Worksheets. 
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Appendix 8 
Test to measure the ninth and tenth semester students‟ proficiency in the English 
language 
0
0,5
1
1,5
2
2,5
3
3,5
4
4,5
5
CORRECT
INCORRECT
NO ANSWER
INCOMPLETE
85%
5%
7% 3%
TEST V
CORRECT
INCORRECT
NO ANSWER
INCOMPLETE
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